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The purpose of this project was to create a curriculum guide that served to
integrate a seventh grade classroom with computer technology to enhance the
existing block curriculum and facilitate student learning. This project takes place
at Forks Middle School in Forks, Washington. Attention was placed on providing
strategies for managing technology in the classroom. In order to incorporate
technology into the classroom curriculum, the guide included the development of
original technology based lessons and a modification of existing classroom
assignments.
Infusing technology into a standard curriculum required several
adaptations. Those included using a scaffolding lesson planner to target essential
academic learning requirements, creating project specific templates to control
student production and task orientation, and the development of rubrics to assess
individual and group progress. It is intended that this curriculum guide will serve
as a reference tool for other teachers who are considering using technology in
their classrooms.
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CHAPTER 1
INTRODUCTION

Statement of the Problem
As our nation steps into the twenty-first century, the field of education will
not be able to circumvent the rapid pace of technological development.
Microcomputers and the Internet have made their mark on the American culture.
Every day, teachers, students, classrooms, and school districts are affected by
technology. Integrated community networks provide local (and global)
collaboration online. Computers are everywhere! The World Wide Web, palm
held computers, digital cameras, satellite correspondence, and virtual realities
impact everyone's life. Modem technology is changing the way the world
communicates and education should be part ofthis progression.
With modem advancements in technology, classrooms from around the
world can communicate with each other, and the curriculum must reflect this
change. In order to reach their students, teachers of the near future will be faced
with finding new ways to teach traditional concepts. At the risk of sounding
cliche, we must not throw the baby out with the bathwater. Instead, we must
work toward building a new confidence in the profession through training and
workshop opportunities. As teachers adapt to new ways of teaching with the use
of technology, the familiarity once held by writing lesson objectives on the
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whiteboard or lecturing about a content area, will be complemented by the ease of
paperless grading, or the thrill of international correspondence and virtual travel.
Purnose of the Project
The purpose of this project was to develop a curriculum guide that would
serve to gradually infuse structured technology lessons into a seventh grade
curriculum in Forks, Washington. This curriculum guide provided original
technology based lessons as well as adaptations of existing curriculum lessons.
Emphasis was placed on managing technology in the classroom, developing
lessons that utilized the Internet, and adapting existing curriculum assignments to
include technology. The guide focused on teaching students how to work in
collaborative groups, basic skills on technology and file management, and how to
create multimedia projects. Lesson and project templates were used, along with
procedural checklists, rubrics, and reflective questioning.
Scope of the Project
This curriculum guide was developed for a seventh grade curriculum and
divided into four sections. The sections were managing technology in the
classroom, software applications and project templates, using the Internet, and
adapting curriculum lessons to include technology. The literature review for this
graduate project was also divided into four sections. Those were the history of
technology, technology as it relates to learning, technology as a tool, and the role
of the teacher and technology. The graduate project had the following goals:
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1. To infuse a structured technology program into a seventh grade curriculum
based on the Washington State Essential Academic Leaming Requirements.
2. To develop media design formats for specific technology projects.
3. To teach students independent work habits through the use of design
templates, procedural checklists, and reflective questioning.
4. To evaluate students in a number of ways using rubrics, peer and teacher
conferencing, portfolio, and presentation assessment.
Limitations of the Project
The limitations of the graduate project are as follows:
1. The focus and design of the technology program was centered around seventh
grade curriculum (approximately 25 students) in Forks, Washington.
2. The project focused on the 2000-2001 school year.
3. As a new field of study, much of the literature was found to be published
between the years of 1990-2000.
Definition of Terms
Significant terms used in the context of this project are defined as follows:
1. Integrated Curriculum: a curriculum that shows connections across disciplines
in a logical step. (Jackson & Davis, 2000)
2. Essential Academic Learning Requirements: Specific standards developed in
four goal areas by the State of Washington to address academic skills and
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knowledge levels of students and which all students are expected to master.
(Washington State Commission on Student Learning, 1998.)
3. Multimedia: any combination of two or more media such as sound, images,
text animation, and video. When used with computer technology, multimedia
refers to a variety of applications that combine media and that utilize CD-ROM
video, audio, and other media equipment (Forcier, 1996).
4. Hardware: the computers, printers, cords, modems, and physical equipment
necessary to run computer software programs (Mandell, & Mandell, 1989).
5. Software: computer programs used to do tasks on a computer (Mandell, &
Mandell, 1989).
CD-rom: an acronym for compact disc-read only memory. It is a form ofhighcapacity optical storage that uses laser technology (Forcier, 1996).
6. Internet: the network of networks that provides the basic protocol standard for
allowing data communications systems to link themselves together throughout the
world (Forcier, 1996).
7. Constructivism: a philosophy that promotes the idea that learners can more
readily understand and assimilate new things if they are provided a context in
which to explore new information and construct meaning (Black, 2000).
8. Media design: a descriptive proposal formatted as a storyboard, treatment,
flowchart, or script used to outline the media project that the student plans to
create (J. Alldredge, personal communication, July 7, 2000).
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9. Synthesizing information: involves combining new information with existing
knowledge to form an original idea (Harvey & Goudvis, 2000).
10. Analyzing information: is breaking down something whole into its parts to
look closely at and study each separate piece and interpret each piece's
contribution to the original whole (Harvey & Goudvis, 2000).
11. Technology rich: curriculum and instruction are changed and the school day
is reorganized to make effective use of technology (Gierman & Melmed, 1996).

CHAPTER2
REVIEW OF LITERATURE
Introduction
Adolescence is a period of development where growth occurs more rapidly
than in any other phase of life other than infancy. The rate of cognitive
development provides teens the ability think in more abstract and complex ways
(Carnegie Council on Adolescent Development, 1989). Teenage students require
intellectual challenges unlike any other age group, and teachers are the ones faced
with providing these lessons. Leaming in the twenty-first century will provide
many unique opportunities for teachers.
The Carnegie Council on Adolescent Development (1989), published the
following information in a report called, Turning Points: Preparing Youth for the
21'1 Century. The following information as related to adolescents was found:

•

Middle grade schools-junior high, intermediate, and middle
schools-are potentially society's most powerful force to recapture
millions of youth adrift, and help every young person thrive during
early adolescence.

•

Students at this level need challenging work to improve higher order
thinking skills. Examples include: challenging the reliability of
evidence, recognizing viewpoints or voice behind the words, pictures
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or ideas presented, seeing relationships between ideas, and ask "what
if' or "suppose" questions.
•

The teacher needs to act as the facilitator to promote inquiry and
stimulate students into thinking about and communicating ideas.
Students need to discover and create new solutions to problems.
Students need opportunities to discuss, analyze, express opinions, and
receive feedback from peers.

•

Integrated curriculum should be used. Students in middle school show
abilities to deal with entire systems of information rather than isolated,
disconnected facts. Students find it easy to see connections between
ideas in different disciplines.

•

Evaluation should be in terms of long range, comprehensive written
assignments. Ideas include group projects where students exhibit their
knowledge of a subject that is meaningful to them. Assessment should
include the use of portfolios (work chosen by students and teachers)
that include test scores.

The Carnegie report addresses the exceptional challenge middle level
teachers have in educating their students. In addition to the development,
teaching, and assessment of challenging classroom curricula, teachers act as
advisors, mentors, coaches, and colleagues on any given day. Teaching is not an
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easy job. Additional pressures include addressing the new role that computers,
and emerging technologies will offer in the upcoming years.
Educational reform is upon us, and the use of technology in the classroom
is a growing concern for many professional educators (Nickerson, 1986;
O'Donnell, 1996). Technology is rapidly changing the way in which learning is
taking place, and research indicates that the infusion of technology into the
educational system is having a positive effect on student learning (Black, 2000).
With all of these changes, one question should consistently be asked: does the use
of technology in the classroom improve student learning? This question is the
focus ofthis literature review.
Historv of Technology in the Classroom
For the past twenty years computers have been steadily infused into the
public educational system. Levine (1986) reported in the U.S. News & World
Report regarding the use of computers in the classroom The following diagrams,
called Figures 1 & 2, show how classrooms used computers in 1986 as reported in
this article:
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33%
32%
15%
14%
6%

Figure 1

Computer Programming
Drill and Practice
Word Processing
Discovery, Problem
Solving
Other

Figure 2

Another survey (Anonymous, 2001) published over a decade later, showed an
increase in classroom computer use. The article stated that of the 99% of teachers
who responded to the survey, 84% used computers in their classroom during
1999. Approximately 53% of the teachers with computers in their schools used
them for instructional purposes. The most frequent use was found to be for wordprocessing, followed by Internet research (51 % ), practice drills (50%), and
problem solving (50%).
The perceptions of educational applications a computer can be used for
has evolved over the years. Since the 1970's, according to Fouts (2000), there has
been an "evolution of best practices" for the use of computers in the classroom
(p.1). Originally, students followed computer generated commands on a screen.
Next, they learned how to play games and participate in simple simulations. As
teachers began to take notice of the ease in which students could write and edit
their work through word processing, teachers began to use computers more and
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more as an instructional tool. Computer proficiency, coupled with advances in
software capabilities then allowed students to use elaborate graphics and
spreadsheets to enhance their presentations.
When the Internet came into the public realm, there was an explosion in
the use of technology and people began to use computers on a whole new level.
Through new systems of telecommunications and videoconferencing, students
could communicate with "a network of people throughout the world that enhanced
communication and the exchange of ideas" (Fouts, 2000, p. 1). Students began to
solve global problems with worldwide classmates and collaborative groups
became routine (Tapscott, 1998). As online courses became available, rural towns
had the same access to education and expertise as the city dwellers (Black, 2000).
Technologies such as computer-aided graphics provided a whole new visually
stimulating learning environment and revolutionary ways in which to
communicate ideas (Fouts, 2000). Today, with even more technological
advances, students have the ability to explore much of the world's knowledge and
millions of places to discover--all at their fingertips (Tapscott, 1998). With so
many opportunities for learning, teaching with technology requires new ways to
look at how students learn.

II

Technology as it Relates to Leaming
Knowledge construction is an approach to learning that could be utilized
to teach the multi-faceted student of the twenty-first century. Knowledge
construction is a learning theory advocating, "the active construction of
knowledge, which occurs from the association of new information with existing
knowledge in the mind" (Hooper & Hokanson, 2000, p. 2). The background
knowledge and experience a student has, provides a foundation for what he learns
(Harvey & Goudvis, 2000). Hooper and Hokanson (2000), contended that the
constructivist theory has yet to be universally accepted in schools, but that
classroom practice is changing to include activities that focus more on knowledge
building than on information transmission. Active learning, including cooperative
group work, project-based instruction, and writing journals are activities teachers
are using to build on students' personal knowledge and cognitive skills.
Similar to the way the Essential Academic Leaming Requirements
(Washington State Commission on Student Learning, 1998) provide a framework
for teachers to build curriculum lessons upon, students need a structure for their
knowledge acquisition. According to Black (2000), "learners can more readily
understand and assimilate new things if they are provided a context in which they
can explore the new information and construct the meaning" (p. 3). Scaffolding is
just such a context for providing this structure.
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Bereiter and Scardamalia (1985) asserted that many students are learning
strategies that help them with short-term goals of school activities (writing a
summary, completing a writing assignment, or answering reading comprehension
questions), but do not address long-term goals oflearning (integrating information
in reading and writing or abstracting the main ideas from a text). They contended
that apprenticeships oflong ago, provided key training opportunities for long-term
skill development. The apprenticeship, a collaborative learning environment, is
one of shared goals, modeling, and incidental instruction. In an apprenticeship, the
expert acts as a guide, shaping the learning and providing support until it is no
longer needed. Scaffolding is accompanied by shaping, local correction, and help
given in response to the performance. After some time, the scaffolding is
eventually internalized, permitting independent skilled performance, thus
generating long-term learning (Brown and Palincsar, 1989).
The metaphor of a scaffold is the idea of an adjustable and temporary
support structure that can be removed when it is no longer needed. Just as the
master tradesman teaches the apprentice, the teacher acts as the guide, shaping the
learning efforts of the students and providing support for emerging learning until
the support is no longer necessary (Brown & Palincsar, 1989). Students who use
technology routinely take learning into their own hands (Kuriloff, 2000). In a
cooperative or project based lesson that has been integrated with technology,

13

students can explore their ideas using the Internet, CD-roms and
telecommunication, and go from passive receivers of information to active
construction agents and receive the benefits oflong-term learning (Black, 2000).
In addition to long-term learning, technology offers students an
opportunity for self-direction. Coley (1997) contended that technology offers
students individual expression, opportunities for setting goals, planning, and
critical thinking (as cited in Black, 2000). Hooper and Hokanson (2000)
elaborated on this saying that technology enhances the mental abilities of students,
providing them with more strategies to understand and examine various problems
and to create new ideas.
Resnick (1989) argued that because schools traditionally teach individual
skills separated from experience, they may be partly responsible for students'
difficulty in learning processes of thinking and knowledge construction. He said
the most successful programs oflearning are "organized around particular bodies
of knowledge and interpretation-subject matters-rather than general abilities"
(p.13). Black (2000) stated that many teachers who use a constructivist approach
to teaching believe that providing the appropriate scaffolding is what leads a
student to understanding. Research reviewed indicates that technology motivates
students and teachers alike. When teachers provide the framework and the
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content, technology is just one way to achieve an educational purpose (Black,
2000; Glennan & Melmed, 1996).
The research studied on the impact of technology on teaching and learning
is overall "very encouraging" (Black, 2000, p. 1). According to Sivan-Kachala
and Bialo (as cited in Black, 2000), introducing technology to the learning
environment has been shown to make learning more student-centered, to
encourage cooperative learning, and to stimulate increased teacher/student
interaction. "Technology is making a significant positive impact on education"
(p. 2).
Research indicated that students are taking an active role in their own
learning. Although they interacted with the teacher and their peers, students who
used technology involved themselves with information and sources, building and
constructing higher-level structures and mental images (Tapscott, 1998). Hence,
the shift in education has gone from response strengthening, to knowledge
aquisition, to knowledge construction and is still shifting (Hooper & Hokanson,
2000). Nickerson (1986) contends that technology not only helped students learn
about ideas in a more complex way, but it also prompted new ways of thinking.
A ten-year study supported by Apple Computer Inc., (as cited in Kitchen,
1987), was presented in the United States Department of Education's technology
plan (1996). The study concluded:
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Students provided with technology-rich learning environments continued
to perform well on standardized tests but were also developing a variety of
competencies not usually measured. Students explored and represented
information dynamically and in many forms; became independent learners
and self-starters; knew their areas of expertise and shared that expertise
spontaneously (p. 9).
Glennan and Melmed (1996) contended that successful technology-rich
schools create impressive results for students, including improved achievement;
higher test scores; better attitude among students and staff; enthusiasm, and
engagement; richer classroom content; and improved student retention and job
placement rates. The following Table 1, as shown in Glennan and Melmed
(1996), showed interesting results regarding the availability of technology in less
affluent neighborhoods:
Table 1
Success Measures in Technology-Rich Schools
SCHOOL
Christopher Columbus Middle
School - Union City, NJ
Blackstock Jr. High School-Port
Hueneme, CA

STUDENT POPULATION
91 percent minority, 79 percent free
lunch eligible
65 percent minority, 76 percent Title
I

East Bakersfield High SchoolBakersfield, CA

60 percent minority, very low English
proficiency

Northbrook Middle SchoolHouston, TX

Largely minority, low socio-

economic status

MEASURES
Rising scores on state
tests, student attendance
Improved test scores,

increased comprehension
and motivation, improved
attitude, strong student,
parent and teacher support
Improved student

retention, improved
placement in jobs
Sharply improved test
scores
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Technology as A Tool
In addition to constructing new ideas, reinforcement of basic skills is
possible using technology (Whitebread, 1997). Through the use of multimedia,
students can assimilate new information into prior knowledge (Nickerson, 1986).
When exposed to new ideas, students reconstruct or reinforce what was previously
taught in a lesson by the teacher, read in a book, found on the Internet, discussed
with a partner via videoconferencing or electronic mail, noticed in a newspaper or
journal article, or seen in a movie (Hooper & Hokanson, 2000).
Technology as a tool is a useful resource in education as it provides a
context to develop stronger skills in the traditional school subjects of reading,
writing, math, science, geography, and social studies (Nickerson, 1986). In their
observation of how children use technology, Newman, Griffin, and Cole (1989)
recognized that children re-tell and re-design what they have learned for the
benefit of their audience. They stated, "Students discussed on electronic mail
current events, computer games, programming problems, hints and ideas for using
academic software, as well as topics such as music and dancing" (p. 150). They
also said, "As a tool for communication, computers provide an extensively diverse
channel" (p.151 ).
Research indicated that technology helps students gain a better
understanding of a subject (Nickerson, 1986). Perkins, Schwartz, West, and
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Wiske (1995) supported Nickerson, using the example that a student may work to
create a computer-generated representation of a science experiment. Using
previous knowledge and experience, she may come up with a theory for
experimentation. By keeping the simulated control group and procedure the same,
she can input different variables and change the outcome of the experiment
without having to worry about problems with the control group or forgotten
procedures. In simulation projects, students replicate some of the processes of
scientific communication, and through these activities students are allowed a great
opportunity to take an active role in scientific reasoning (Newman, Griffin, &
Cole, 1989).
Woolsey (1996) writes:
Computers can mimic and stimulate thinking
They can enhance learning
They can provide storehouses of data
They bring an element of timing to interactions with ideas
They encourage revision and communication
They enable individuals to collaborate remotely and to form
communities around ideas
They can change time and space constraints
They let us explore the behaviors of complex systems
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They provide hope even with limited local expertise
They challenge us to be articulate, to model actions we program
They encourage the development of a fluid and sophisticated visual
language
They offer us room to dream (p.67).
The Role of the Teacher and Technology
Some literature reviewed focused on the idea that with the use of
technology, students will not interact with the real world (Bowers, 1988; Bonnett,
1997; Mandell & Mandell, 1989; Armstrong & Casement, 2000). Acting merely
as a representation of the real experience, technology as a learning tool may be
detrimental to the learning that takes place in the context of sensual experience.
"What happens to the subtle presence of a wild flower when it has become
subsumed in a database?" (Bonnett, 1997, p. 153). Berry (1986) stated,
"Technology does not promote meaningful traditions or a sense of community and
to the contrary promotes a negative influence on individuals (as cited in Bowers,
1988). Bowers (1988) asserted that technology created in its users "a need for
greater power to predict and control. .. associated with the pursuit of materialistic
values ... [technological knowledge] also viewed as cultural elitism" (p.87). He
further challenged that education is supposed to guide students with a sensitivity
learned through folk knowledge and critical judgments, so they may learn from
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the lessons of the past. Children who learn exclusively with computers may start
to view the world according to how it fits into a manipulated scheme (Bowers),
"rather than in the manifold and in many ways indefinable uniqueness of the
things themselves" (Bonnett, 1997, p. 153).
Armstrong and Casement (2000) argued that children will not learn to read
and write if human interaction is replaced by the computer. In their book, The

Child and the Machine, they developed a strong argument against infusing
technology into the classroom. They contended that children learn oral language
through talking (voice) and listening (auditory) and then trying out ideas on their
own. When children hear stories read aloud, they form pictures in their minds and
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learn about a story's written structure. They ask questions and make comments on
the characters. This in tum, leads children to have stronger memorization skills
and develop a richer vocabulary, especially if a book is read aloud repeatedly.
More technology may mean more fun, but the multimedia found in electronic
books puts the story second to the visual "diversions" (p. 86). The danger of
replacing the simple act of reading a story aloud is that kids will pay less attention
to the story itself and have less activity devoted to the development of listening
and reading skills.
A healthy classroom environment has technology available for students as
a learning tool. The curriculum should not be based solely on the use of
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technology (Bonnett, 1997; Mandell & Mandell, 1989; Newman, Griffin & Cole,
1989; McCorduck, 1985; Forcier, 1996). Technology is often referred to as
"media," the plural form of the word medium. Forcier (1996) explains that
"medium implies 'in the middle or between' two extremes or two points. This
understanding is the ideal for defining medium as a 'tool' ... the middle between
the user and the task being addressed" (p. 1). The teacher is an indespensable part
of the learning process and research indicated it is important to remember the
value of the teacher-child interaction. "The computer represents only a part of the
learning environment" (Bonnett, 1997, p. 151).
Newman et al. (1989) contested that computer systems are very far from
"being able to perform the feats of sensitive interpretation performed routinely by
human teachers" (p. 149). Computers are not meant to replace actual hands-on
experience or experimentation if those options are available (Mandell & Mandell,
1997). Finally, McCorduck (1985), a strong proponent of computers in the
classroom, contended that in addition to learning the basics and the "three 'Rs',
school is a place where kids will learn something about the culture they live in and
its values, its history, its language. We hope the kids will learn how to get along
with each other, learn to lead and to follow, as everyone must. We hope they'll
stay out of trouble and make the team" (p. 226).

Surnmarv
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In her book, Failure to Connect: How Computers Affect our Children's

Minds, Healy (2000) stated, "planning, setting goals, and critical thinking are still
the foundation for education, whether you're using computers or not" (p.40). She
goes on to say, "the teacher able to relinquish center stage and think about how to
get students' minds more actively engaged will more likely choose simulations,
group activities that involve problem-solving with technology, and more openended kinds of software and Internet use" (p. 41 ). The research reviewed has
shown that technology, when used in combination with traditional teaching
methods, can encourage a new level of student thinking. In order to help our
students become better problem solvers for the future, we need to continue to
integrate technology into the curriculum.

CHAPTER3
DESCRIPTION OF PROCEDURES
Introduction
Farks, Washington is a geographically isolated community actively
involved in an integrated community network. The network is designed to bring
together the rural town of Forks into a broadband telecommunications
infrastructure to provide services in all aspects of the community. Much work is
being done to bring technology-based jobs to the community, with the hope of
advancing a rural, natural resource dependant community into the technology
industry, one of the fastest growing industries in the state. The purpose of this
project was instilled after reading about the Integrated Community Network (ICN)
project in the Forks Forum, the local weekly newspaper. As a teacher in the small
community, I was interested in getting involved in the effort to re-focus the town's
economic base;
Description of Procedures
Much literature as it relates to the theories and practices of the use of
technology in the field of education was reviewed for the purpose of this project.
The subject regarding the benefits of technology in the classroom was found to be
very encouraging. In March, 1999, I applied for the Teacher Leadership Project,
a Bill and Melinda Gates Foundation grant. The Teacher Leadership Project, or

TLP, provides teachers an opportunity to think and learn how to integrate
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technology into the curriculum in their classroom. Its mission is:
•

To infuse technology into the curriculum based on the Washington State
Essential Academic Leaming Requirements

•

Provide a training plan for educators to implement a staged model

•

Seek resources to support the model

•

Produce materials to share with others

•

Evaluate the effectiveness of the model

In the grant application (see Appendix), I had to explain how I was going to
use the technology in my classroom. As my curriculum is already integrated, my
focus was on using videoconferencing to connect students of different socioeconomic backgrounds, offer students a variety of informational resources, and
teach students how to create and present multimedia presentations. As part of the
Integrated Community Network I wanted to help students learn how to better use
the system to better prepare them for technology oriented opportunities in their
own community.
In May, 1999, I was awarded the grant and following the news created an
outline for my master's project. As a recipient of the grant, I received $9,000.00
worth of equipment required to stay in my classroom for three years, a personal
laptop computer, and two weeks (distributed throughout the year) of extensive
training. I was required to attend all training sessions as conducted by the Bill and
Melinda Gates Foundation, and to submit an electronic journal entry each month
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to my regional director. In the spring, my students and I participated in an online
survey designed to generate qualitative data for the effects of the TLP.
Through the Teacher Leadership Project, I learned unique ways of using
software application programs for teaching, how to collaborate online or
otherwise with other teaching professionals interested in using technology in their
classrooms, lesson planning for integrating technology, and innovative ways to
evaluate student work. I also learned much vocabulary necessary for working
with technology, which I found to be very valuable when the need for technical
support was revealed. Finally, I learned how to be a leader in my school district,
advocating the use of technology and to be responsible for helping other teachers
learn how to use it.
During the summer quarter, 1999, I took two classes at Central
Washington University that proved to be my first steps toward technology
integration. These classes were BSED 498, Internet for Educators, and EDCS
450, Media Development. In the first classes, I received instruction on helpful
ways to use the Internet and discovered many useful sites to use with my
curriculum. I have included some of them in this project. In addition to the
Internet class, I also took Media Development from Jerry Alldredge where I
learned how to use and develop media design templates for the purpose of
teaching with technology. All of the class projects created in both BSED 498, and
EDCS 450 focused on technology integration.
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In August, 1999, I attended the first four-day intensive workshop held by
TLP. During this workshop I chose the areas of my curriculum I wanted to
integrate technology, and planned my lessons using the scaffolding method I
learned at the TLP. As I started the school year, I was very excited and felt an
enormous boost of enthusiasm! Each month during the school year, TLP required
a journal reflection on how we were implementing technology in our classroom.
This served as a useful tool for self-evaluating my project goals and generating
more curriculum ideas.
The entire training I received from the Bill and Melinda Gates Foundation
included one intensive four-day training session in Lynnwood, Washington, and
three two-day training sessions attended in Silverdale, Washington. At each
training session, I presented what I learned and ways in which I applied
technology in my classroom. I believed it was important to give back some of
what I received from the grant. In June, 2001, the TLP regional director Joyce
Standing visited my classroom to see how technology was being integrated.
The curriculum in the following project, including the way it is organized,
reflects the integration methods I learned through the Teacher Leadership Project.
Start small and work your way up. Some of the techniques are collaborative
efforts and all are innovative ways of integrating technology into the curriculum.

INTEGRATING TECHNOLOGY
INTO A SEVENTH GRADE
CURRICULUM

The Project

By Carrie Lynn Petersen
Central Washington University
July 26, 2001
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Introduction
The purpose of this curriculum guide is to aid the teacher in integrating
technology into the curriculum. The curriculum guide includes a compilation of
ideas for managing a technology rich classroom, brief explanations for software
applications that are useful for the classroom, lessons that use the Internet, and
templates for long-term curriculum assignments and projects. It is essential to
recognize that the managerial aspect of technology is of utmost importance.
Deciding systems for organization, lesson planning, and student learning goals are
only the beginning. Technology is a tool, much like a power saw is a tool for a
carpenter. Just as the carpenter must know how to operate the tools of her trade in
order to be a high-quality builder, so must the teacher become familiar and
comfortable with technology. It takes time and practice, but with the help of this
project, the interested teacher may be well on his way to building a challenging
and exciting, technology rich classroom!
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Managing a Technology Rich Classroom
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Managing a Technology Rich Classroom

Through collaboration and modeled instruction at the Teacher Leadership

Project's intensive training workshop, much was learned regarding helpful ways
to manage a technology rich classroom. Computers, cords, scanners, and digital
cameras are pieces of equipment students may not be used to using in a regular
classroom. Just having them present in the room may cause management
problems as students vie for their use. Being prepared ahead of time with useful
managing techniques will help ensure a smooth running classroom. Included in
this section are lesson planning scaffolds (as mentioned in chapter two), such as
the Big 6™ Organizer, and design templates for organizing student lessons and
projects. There are also ideas for organizing students into collaborative groups
and sharing a group computer.
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Ideas Generated at a Teacher Leadership Project
Winter Conference 2001
Computer Groups
Each member of the group has a job
Last 5 min of class to do all clean up/sum up lesson
Could rotate jobs through the year-each month
Chart in front of room that has schedule of which group does what
Managing Resources/Equipment
Color code disks by period, or by subject area.
Kids are assigned to computers. Laminated signs explaining
procedures and rules.
Have a form for sign-in/sign-out for discs.
Notebook for each computer for students to record problems.
Name computers after a popular something, as for example the professors in, Harry
Potter.
Take a picture of the group of kids that works on a computer and
make that picture into a background on the screen.
Wasting paper--Students are allocated a limited amount of paper,
i.e.: 4 sheets. They load their own paper and are responsible for its use.
Teacher walk through at end of the period to check the status of the computers.
Curriculum Ideas
Teach students how to evaluate sites for authorship and legitimacy.
Create a file in a networked folder for turn in of specific projects.
Put computer number on any document created (to ease finding "lost" work).
"Question of the day" for 20 minutes so everyone to get on computer at different times.
Insist on longer cords and adjustments for flexibility. We must be able to use the
computers in a way that enhances collaboration.
Have folders for each student and a shared folder in my documents to get students used to
using my documents.
Once a week (month) lead students through clean up process:
Accessories, system tools, disk clean up
Scan (defrag at the end of a day)
Wipe computer cases and tables to eliminate dust
Use a monitor rag on the monitors
Link seatwork with work that is being done on the computer.
Use centers to decrease student to computer ratio.
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Lesson Planner
Title of Lesson:
Grade Level:
Identify Learning Targets:
1.

2.
3.
Essential Question:

Acceptable evidence of student achievement:

How will technology be used to help students accomplish at least one of the
following:
o Increase productivityo Researcho Communicateo Problem solveResources or materials needed for activity:

Activity to help students reach targets:
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Learning Targets for Research
1.0 Research Process
1.1 Organize a Presearch:
Formulate a Researchable Question

Identify a topic, build background knowledge about the topic (brainstorming
and questioning, evaluating prior knowledge, exploring general resources),
identify a purpose, identify key words and phrases, turn key words and main
ideas into questions.
1.2 Conduct a Search:
Select and Collect Relevant Material from a Variety of Sources
Know and use library organization, know and use location skills and tools,
record bibliographic information from all types of sources, narrow or broaden
topic, record information in the student's own words.
1.3 Interpret Information:
Extend and Refine Information

Utilize higher order thinking skills such as - analyzing, paraphrasing,
summarizing, inferring, concluding, synthesizing, comparing, contrasting,
categorizing; evaluating information for currency, bias, point of view and
accuracy. Reconsider audience and final product.
1.4 Apply Information:
Create a Purposeful Product
Select a format, organize information, revise and edit, share knowledge.
1.5 Evaluate and Reflect on the Project:
Evaluate the Process and the Product
Consider decisions made, recognize steps taken, adjust strategies for the
future, consider the audience response.

Model Created by the Spokane School District. Used with permission of the Spokane School district.
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BIG6

*

A Curriculum Organizational Tool
The Big 6 organizer can be used for homework, regular classroom assignments, or longterm and short-term reports or projects. This organizational tool will help keep students
organized, get better grades and meet deadlines.
Society has developed dramatically in the last 100 years. We have transformed from the
agrarian age, to the industrial age, to the technology age, and into the informational age.
Information is power. Those who know how to use information and be able to seek out
things they need to survive, are the ones who will be able to grow and succeed.
There is a place for fact memorization and basic facts are important. However, now the
availability of information is HUGE and therefore it is more important to be explorers of
information. We have to know how to find good information and know what to do with
it.
Oftentimes students will go to get information and have no organizational tool or method
in mind and no understanding of why this is important-no strategy for how to organize
themselves.
#1

Task Definition: outline the steps for your assignment

#2

Information Seeking Strategies: list possible resources you can use for your
research

#3

Location and Access Information: locate specific information within each source

#4

Use Information: look at your information and process its value-take notes,
scan/copy pictures, listen to a videotape or music source, trace and label a map,
record a sound

#5

Synthesize Information: organize information

#6

Evaluation End Product: decide if original criteria were met and determine what
work techniques were most useful
state what you woud do differently next time

•The phrases "Big6 Skills" and Big6 Skills Curriculum" are all copyrights of Michael Eisenberg and Robert E.
Berkowitz.
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Helping With Homework
A Big6™ Assignment Organizer

The Big6 Eisenberg & Berkowitz, 1987. Assignment Organizer© Berkowitz & Hopsicker. 1997.

Please note: Content on this page was redacted due to copyright concerns.
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Divide students into groups of four. Assign each group member a role.
A. Researcher/Discussion leader: Responsible for helping group to find
resources to find needed goals. From this information, the group will
work together to pull out needed information. As discussion leader, they
are responsible for making sure everyone is involved with the discussion
and helping the discussions to run smoothly.

B. Researcher/Presentation Designer: Responsible for helping group to find
resources to accomplish goals. From this information, the group will
work together to pull out what they need. As the Presentation
Designer, they will use everyone's ideas to create and design the
project.
C. Recorder: Responsible for recording and facilitating the group
discussions. They are responsible for getting the group's information
typed into the group's documents.
D. Technical Support and Time Keeper: The group will try to solve all
technology questions that they may have in completing this assignment,
however if the group is not able to solve the problem the technical support
person will be the one who will go seek an answer from the instructor.
This person will also be responsible for keeping the group on task for time
use.
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Computer Time Log
Group# _ __
Sign-up for a predicted time frame. Negotiate with your group members to see how you
will share the computer.

Name

Date

Time Start

Time Finish

Assignment
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Software Applications for Classroom Use
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Software Applications for Classroom Use

The software chosen for this project came from the Teacher Leadership
Project as part of the grant, and proved to be an excellent set of resource material
to develop lessons and student projects from. Using the right educational
software in the classroom makes integrating technology fun and student-centered.
A list of educational software and a brief explanation of each can be found in this
section. Integrating technology into the curriculum takes careful planning and
evaluation. In this section one will find the seven steps for beginning the
integration process. One must be reminded that integration is a process; it takes
practice and modification. Finally, a list of current copyright laws and fair-use
practices regarding technology concludes this section.
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Alldridge, Jerry. (2001) EDCS 450

Please note: Content on this page was redacted due to copyright concerns.
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Software for Classroom Use
Microsoft Office Premium includes all of the following applications except Schoolkit
Rex. Software package also includes Microsoft Outlook (electronic mail) and Front Page
(web authoring) applications.

1. Microsoft Excel-A powerful spreadsheet program that can also be used
as an organizational tool. Databases and word documents can be created
with Excel. Formulas are used to calculate any amount of information you
want counted. Use Excel as a table or to calculate grades. Use Excel for
accounting purposes or for economic projects.
2. Microsoft PowerPoint-A slideshow/presentation program. Slides can
be created with an original format using online graphics or stored clipart.
A custom animation feature allows the designer to run sections of a slide
with unique timing and flashing techniques. All the regular tools can be
used with PowerPoint, including autoshapes, background colors, draw and
paint tools, font selections, and inserting images. Create a storyboard and
link it to a web page! Design a speech outline and let it run automatically
while you make a presentation! Run a slideshow continuously at Open
House and display a gallery of your students' work!
3. Microsoft Publisher-A designing program for flyers, brochures, posters
and pamphlets. Template features include newsletters, invitations,
business forms, certificates, origami, banners, postcards, and calendars.
Students will enjoy the various design and layout techniques available for
making self-designed publications for classroom newspapers, extracurricular activities, presentations, or project covers.
4. Microsoft Encarta-An encyclopedia you load and read on the
computer! Find feature allows the user to search for any subject in every
file on the disk. Subjects include Arts/Entertainment, History, Literature,
Art, Biographies, Music, Famous Speeches, Architecture, and anything
else you can think of. Virtual tours are available and links to articles and
websites with more information on the topic. Also available are short, but
detailed interactive multimedia activities for simulated hands on learning,
as well as mind maze games. Information is updated regularly through
automatic help windows anytime a change is made to the information in
the encyclopedia.
5. Schoolkit Rex-A library of stimulating lesson plans and professional
development tutorials. Started by a group of people in Australia, it caught
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on worldwide and is growing at a fast rate. Subscription requires a fee
(about $400 for a site license), but for the school interested in integrating
technology very well worth the price. Activities are entirely
technologically integrated and designed to meet the academic learning
requirements. Topics cover every area of the curriculum and lessons are
modem and challenging. Thousands more lessons available online after
registering for Schoolkit Rex.

6. Inspiration-A dynamic diagramming and outlining program for
organizing ideas and information with graphic symbols and draw tools.
Students can easily create and modify concept maps, webs, and other
graphic organizers for essays, reports, projects, and stories. Close, single
click tool bar allows quick design options rather than clicking and
drawing, and clicking and moving. Some graphic limitations, but simple
format good for creating templates, storyboards, outlines, and flowcharts.
7. Microsoft Word-A word processing program with over 100 font styles
and thousands of colors to choose from. Draw tools include rotating and
flipping graphics, setting order (front or back) of graphics, text wrapping,
and auto shapes (arrows, callouts, stars, banners, flowcharts). Word Art
allows multiple style formats for titles and headings of various colors and
designs (from tye-dye to inserting pictures). Electronic mail merging
feature allows user to mail word documents from the pull-down menu
rather than sending attachments. Tables, symbols, footnotes, captions,
bullet lists, and text box features are useful for writing reports and
organizing information. File saving format of hypertext markup language
(html) makes it easy to design and link web pages without using a web
authoring program.
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Please note: Content on this page was redacted due to copyright concerns.
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Copyright Laws and Regulations
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Copyright: the legal exclusive right of the author of a creative work to control the
copying of that work. (Templeton, 2000)

Guidelines copied with permission of Brad Templeton. 2000

I have read the above and understand my responsibilities as a consumer of the public
domain.
- - - - - - - - - - - - - - - signed this day _ _ _ _ _ _ _ 2001

Please note: Content on this page was redacted due to copyright concerns.
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Internet Activities
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Internet Activities

As an information source, the Internet provides an abundance of
intellectual perspective and interesting, interactive resources. The Internet may
supplement library materials or stand on its own as a reference tool. This section
begins with an article called, "Teaching Zach to Think," by Alan November. The
article stresses the importance of teaching students to be critical consumers of
information. November explains how to help students check an Internet source
for validity before they consider citing it as a reference in an important project or
paper.
In addition to being a rich resource tool, the Internet provides interactive
informational web sites and visual (virtual) tours of places such as the British
Museum or the Detroit Zoo. The Internet may be used to create an introductory
assignment (anticipatory set) to a project, be used as a teacher or student resource,
or incorporated into a regular classroom assignment.
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The Web --Teaching Zack to Think
~Written

by Alan November for the September 1998 for High School
Principal Magazine. Please visit www.anovember.com to find this article
and others written by Alan November.

Please note: Content on this page was redacted due to copyright concerns.
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Please note: Content on this page was redacted due to copyright concerns.
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Please note: Content on this page was redacted due to copyright concerns.
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Please note: Content on this page was redacted due to copyright concerns.
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1558-1603
A Brief History of Elizabethan England

Please note: Content on this page was redacted due to copyright concerns.
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Ob1ckout
111111011 w1b11tas1
http://www.guggenheim.org/
http://www.africanart.org/
http://www.moma.org/
http://www.whitney.org/index.shtml
http://americanhistorv.si.edu/
http://www.thebritishmuseum.ac.uk/
http://216.157 .9 .6/civilrights/
http://2k.si.edu/
http://www.louvre.fr/louvrea.htm

Please note: Content on this page was redacted due to copyright concerns.
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Life in Angel Island

Uprooted from his own culture and transplanted into an
alien one, this Angel Island poet has become aware of the
separation of his inner self and his physical situation:
The low building with three beams merely shelters the
body.
It is unbearable to relate the stories accumulated on the
Island slopes.

Polster, Karen L., 1992

Read the following website and answer the following questions regarding
Chinese immigration and Angel Island.
http://www.itp.berkeley.edu/-jsu/asam/angelcond.html

1. What was the purpose of Angel Island?

2. Identify three conditions of the facilities the Chinese were quartered
in.

a.

b.

c.

3. What were medical examinations like, especially for women?
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Curriculum Adaptations
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Curriculum Adaptations
This section of the project contains specific examples of original, seventh
grade curriculum from Forks, Washington that have been modified to include the
use of technology. It also includes new lessons that were developed for seventh
grade block students using technology as a tool. To infuse technology into
existing curriculum, or to create new lessons which use technology as a tool, the
use of project templates, (see Managing a Technology Rich Classroom) rubrics,
and various assessment tools can be used. The Virtual Museum, found at the end
of this section is an example of a lesson completely infused with technology. The
assignment includes a project template and a performance checklist, incorporates
the use of Encarta Africana 2000 (a CD-rom) and the Internet, provides a rubric
for student evaluation, and utilizes a "museum walk" as a method of student
presentation. The software application used for this project was Schoolkit Rex,
described in the second section (see Software Applications for Classroom Use) of
this project.

(
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Seventh Grade Block Class
Point of View/Business Letter

AM PM Class (circle one)
Date Due:
You have written a resume of your work experience and of your
educational background. As a follow-up activity, you designed a diploma
or a certificate of accomplishment which you believe that you would like
to receive in your future professional life.
As a final activity in this sequence, you will write a letter of
recommendation from a future employer to you. In doing this, you will be
practicing two necessary skills:
1. Business letter writing
2. Literary point-of-view
Business Letter
Using your English text, look up the business letter form. This is
the format you will use to write your letter. Pretend that you are an
employer business person, a former teacher, coach, minister, etc. This
must be someone who is a respected person who knows you and who
knows your personality and abilities. Pretend that you have asked this
person to write a letter recommending you for a job. (This person could
be (but doesn't have to be) one of the people you listed as a reference in
your resume.)
Point-of-View
Point-of-view is a literary term which means "The viewpoint from
which a story is narrated". That is, through whose eyes is a story being
told? In the novel Where the Lilies Bloom, Mary Call Luther told the
story so it was told from her point-of-view.
You will write this letter recommending yourself for a job. You
will write from the point-of-view of an employer. (see above directions)
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Make this letter sound real. You want to give yourself a great
letter of recommendation (the kind you really want to merit some day).
Do not try to be funny, or weird or you'll be doing this assignment over
again!
Points to Ponder
Follow exact business form explained in the English book
Write a rough draft first
Circle all words that you are not positive about spelling
Ask the teacher or get a dictionary and fix spelling!!!!!!
Final draft may be written:
a. on computer
b. by hand in printing
c. by hand in cursive
d. if by hand, it must be in
blue or black ink
e. no heading! This must look
real, so just put your name neatly on the top right hand corner of the
paper.
1.
2.
3.
4.
5.

Still have questions?
teacher.

Just ask your devoted, loving, brilliant
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Planning /or lhe Julure
What do I want to be when I grow up?
What do you want to be when you grow up? Along with education, freedom to
choose a career is an opportunity many Americans take for granted. Because many of us
are born and raised here, we don't realize how lucky we are to have the option to
CHOOSE what school we would like to attend (if any) and where we would like to live
(if we want to move to another state or country). Unlike money and material objects such
as a car, or a house, education cannot be taken away. Once you know something, it is
yours to keep!
Material things can be taken away from you if you are not wise and do not take care
of them. Education is something that cannot be taken away because it is not a material
object, you cannot touch it or see it. It is something you will always have inside of you.
That's why it is so important to find out what you enjoy doing, learn as much as you can
about your interest, and pursue making a living at it! We are going to be doing a research
project on career choices, colleges, and goal setting. How you manage your life will
greatly affect how successful you are and how much you can contribute to the well being
of your family and your country.

A. Goal Setting
B. Career Choices
C. Colleges
You may choose to do the preceding assignments in any order you wish. Your portfolio
will be due on: - - - - A. Goal setting can bring freedom and allow you to choose where you want to go
life. When you know what you want to accomplish, goal setting can help provide
long-term vision and short-term motivation. It helps to focus your attention and
concentrate on those things that are most important to you. Goals can be set to
help you be successful in many areas. These are personal (getting better grades or
having healthier eating habits, being nicer to your siblings or taking better care of
your pet), financial (saving for a bike or just not spending your money all at
once), education (teaching yourself how to play the guitar or deciding what
college you want to go to), travel (going on an overnight hiking trip or going to a
Mariners game), and career (getting a promotion, asking for a raise, taking on a
big project, working less hours so you can spend more time with your family).
Setting goals at the correct level is a skill that is acquired by practice. You
should set goals that are just out of your immediate grasp, but not so far that there
is no hope of achieving them. You may decide to modify a particular goal or drop
it all together-that is ok! Goals are your own choices and your decisions
regarding them belong to you. You're the only person responsible if your goals
are met or not, and you have every right to adjust your goals accordingly.
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Personal factors such as tiredness, other commitments and the need for rest, etc.
should be taken into account when goals are set. Goals should be set over which
you have as much control as possible. This is very important. If you base your
goals on personal performance, or skills, or knowledge to be acquired, then you
can keep control over the achievement of your goals and be satisfied from them.
In writing your goals down, make a positive statement-"present my speech well"
is better than" don't make a stupid mistake." In setting goals try to do the
following:
o
o
o
o

Be a precise as you can in setting your goals. Put in dates, times, and amounts so you can
track a goal's progress and identify steps that have been accomplished.
Set priorities-- if you have several goals, give each a priority. This helps to focus your
direction and help you not feel overwhelmed.
Write goals down to avoid confusion.
Keep immediate goals small and achievable.

Assignment: Complete the chart below. If you aren't sure, fake it!
Long-Term (write)

Goals (list)
Personal

D
D
D
Financial

D
D
D
Education

D
D
D

y
y
y
y
y
y

Date

D
D

Short-Term (write)
a.
b.
c.
d.
a.

D

b.
c.

D

d.
a.

D
D

b.
c.
d.

Date
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Travel

D
D
D
Career

D
D
D

y
y
y
y

a.

D
D

b.
c.
d.
a.

D
D

b.
c.
d.

B. Career Choices
Choosing a career is a fun and exciting adventure! One idea or interest may lead to
discoveries you never even dreamed existed!
Use the following website to complete this part of your assignment:
Federal Statistics: http://www.fedstats.gov
Choose one site to explore your career:
BLS Career Information
1. Click on "Kids' Page."
2. Click on BLS Career Information."

Occupational Outlook Handbook
1. http://www.bls.gov/ocohome.htm

Assignment: Choose three broad areas (Music/Arts, Math, Science, Sales, Mechanics,
Transportation, etc.) you are interested in. From these broad areas, choose ONE
profession and answer the following questions regarding each profession.
a.
b.
c.
d.
e.

What do these workers do?
What does the future look like for this career?
What are similar jobs?
How do you prepare for this job?
What is the pay for this occupation Gob)?

C. Colleges
Use the following websites to do an inquiry on major schools in your career area of
interest:

1. http://www.bigbook.com
2. http://www.collegeboard.com
3. http://www.review.com
Consider the following questions when doing a college search:
1. What state do I want to live in when I go to school? Look at a map and really
think about the geography of the area you will be living in. What will the seasons
be like? How far away are you from the country, or a major city?
2. What sort of campus life am I interested in? What lifestyle or culture does the
campus promote? Some colleges have very strict guidelines, and some don't have
strong enough guidelines. Which is best for you?
3. Do I want to go to a private university, state university, public university, law
school, ivy league, medical school, cosmetology school, community college,
technical school, art school, military academy, women's school, Christian school,
business school etc ... ? Am I aware of the differences of each of these schools?
4. How long do I want to go to school for?
5. How much will it cost?
6. What student services (academic counseling, health services, recreational
activities) does my school of choice offer?
7. Where would I work to earn money for tuition, rent, or spending?

Assignment: Write an informal persuasive letter to your parents!
In order to convince your parents that you are ready to go to college (even if you
have to pay for it yourself), you will draft an informal, persuasive letter that explains the
advantages of the career field you have chosen. In your letter, include statistical
information about your career as it compares to other fields. Be sure to explain what you
are planning to do now in school to prepare you for the career of your choice. Good
luck!
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Assignment: Choose four different colleges you would consider going to. In the
appropriate box, list information about each.
Type or Name
of School

State

Degree

Campus Life

Length of
Stav

Cost of
Tuition per
Ouarter
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Professional Sequence
Resume

Assignment: Using Word, create a resume to apply for a job in one of the careers you
have done research on. In the work history section of your resume, make up two jobs
that are closely related to the job you are applying for. For example, if I were applying
for an office manager position, I would have secretarial or supervisory experience as my
work experience. I would not put down that I washed cars, or delivered mail. These jobs
are not "managerial" or "supervisory" positions.
Resume presentation:
Font:

Times New Roman

Size 12

Bold:

Name, Address and Major Headings

Tab:

Tab two times after each colon

References:

Stack and center THREE references at the bottom of your resume. If you don't
know the addresses and telephone number of three people, make them up. This
is just for practice!

Letter of Recommendation

Assignment: Write a business letter of recommendation about yourself from the
perspective of someone who knows you and would say superior things about you. You
may be creative, but don't go overboard! Have someone sign this person's name. Use
the same font style as the resume.
Diploma

Assignment: The last part of your project is to create the diploma you will earn upon
graduation from your chosen college. Your 8 Y2 x 11 inch diploma will be CAREFULLY
made out of construction paper and the colors should represent the colors from a real
university. Any writing on your diploma must be spelled correctly, done in cursive, and
gone over in flair pen. You may not create a computer generated diploma. You must do
the entire diploma by hand!

Jina/ Predenialion:
Your entire Academic Portfolio should be placed in a folder (Not a binder!) either made
by you or purchased from the store. Do not staple any part of your portfolio. Turn it into
the social studies box. Circle each item as you place it into your portfolio.
Persuasive Letter Goals Sheet

Career Exploration Resume Letter of Recommendation

Diploma

(
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Assignment: On the reflections page of your website, answer the following questions
regarding your career portfolio project. When you are finished, put your name at the top
if this page and turn it into the social studies box.
1. What did I like the best in the final presentation of my project? Why?
2. If! could have had more time, I would have ...
3. My least favorite part of my portfolio was ... Why?
4. I found out that ....

Evaluation Sheet:
Ideas and
Content

Followed directions,
thorough knowledge
displayed and project
could be easily explained.

5

Follows instructions
and presents
knowledge of a
topic.
3 2

Project has a few
instructions and has
a topic.
1

0

4

Effort

"Over the top" effort was
used to complete project.
5
4

Project done with
effort to succeed.
;)
"
2

Has a "rushed
through it" look.
1
0

Convention

Spelling, grammar, and
format are correct.

Few mistakes in
spelling, grammar,
and format.
;)
"
2

Many mistakes in
spelling, grammar,
and format.
1 0

Appealing but lacks
color and is
somewhat sloppy.
;)
"
2

Project is plain and
visually
unattractive.
0
1

5
Visual Appeal

Very impressive and
colorful; neat and well
designed.

5
Total Points:
Comments:

4

/200

4
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Social Sn1djes

Progressive "Create A World" Assignment
Purpose: To understand the diversity in our world through construction of a student world that
meets each of the 10 basic needs.
1. To begin the construction of your world, the project starts with developing an appreciation of
how physical geography impacts the basic needs.
a. Your first task is to create a dictionary of physical feature terms to be used later in
mapping out your physical world.
b. Your dictionary must contain at least 20 (twenty) physical feature terms and their
definition. The definitions may come from the dictionary or classroom textbook. This information
is to be placed on the forms provided by the teacher.
c. You must also provide a notable example from the "real" world using the maps supplied
to you in the classroom or ones that you may have at home. You may also look up examples in the
encyclopedias. You may not use the examples provided in class.
d. Be certain to provide the location of the feature. Some features may not exist on a
continent or in a country. They may be located in a body of water like the Pacific Ocean. Place the
ocean in the continent section.
e. In the Picture section, draw or cut out a picture from available clip art that looks
approximately like your famous feature
f. In the Map Symbol section draw a symbol (picture image) for your feature that you will
use on your map and place in your map key during the second stage of this project.
g. The dictionary will be organized in alphabetic order by physical feature, and the page
numbering will follow accordingly.

Stop here: The next steps in the assignment require that you make an actual map
before finishing the dictionary and publishing it.

(B. Peterson, personai communication, July 5,1996)

Create a country

J({hriJ_ __
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Table or Contents
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PHYSICAL FEATURE

NOTABLE EXAMPLE

1. Canyon

Grand Canyon

2. Continent

Africa

3. Delta

Mississippi Delta

4. E.stuary

Olesap:ake Bay

5. Fjord

vcstf,)O!'den

6. Glacier

Knick GLacier

7. Gulf

Gulf of Mexico

8. Harbor

New Yori: Harber

9. Island

Vancoover Island

10. Isthmus

Isthmus or Panama

11. Lake

Lake Michigan

12. Mountain

Mount Ranier

13. Ocean

hificOcean

14. Plain

The Great Plains

15. Plateau

Plateau of Tibet

16. Peninsula

Olympic Peninsula

17. River

Mississippi River

18. Strait

Strait of Juan de Fuca

19. Valley

Quiileute Valley

20. Waterfall

Niagara Falls

Major Physical Features

Major Physical Features

feature

Feature

Brief D e s c r i p t i o n - - - - - - - - - - - - - - - - - - - -

Brief D e s c r i p t i o n - - - - - - - - - - - - - - - - - - - -

Notable Example _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Notable Example _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Location

Location
Continent
Country

Continent
Country
Map Symbol

Picture

Picture

Map Symbol

I

I' our World

Latitude
Longitude

'fame the feature on your map.

page# __

Your World

Latitude
Longitude

page I

Name the feature on yourmap.
'ti

w

<!)

Map Project
Ford/Halverson/Peterson

NAMES:_ _ _ _ _ __
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The following are required elements for your map project. This is the drawing
for your salt map which will be built on October 20. Your map must be
completed by_ ·-at the end of fourth or seventh period.
1.

All 20 physical features must be present on the map. (You need at
least one example of each feature. You may have more than one
example of a particular physical feature, for example: 2 rivers, 5
islands, etc... )

2.

Each physical feature must be named. You must use a name from a
real" place on the earth/ globe. (Example: If you have a river it can
be named something like the Nile River, the Rhine River, the
Ganges River, etc... )

3.

One continent is required. The focus of the map should be on that
one continent. This should be the largest land mass.(lt should
equal approximately 50% of the space in your map.)

4.

It must have a key /legend.

5.

It must have a scale. (How many miles/kilometers to the inch?)

6.

Use 12"x18" white paper.

7.

Your map must be colored.

8.

Compass rose

BE SURE TO HAND TffiS FORM IN WITH YOUR
MAP
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'

Physical Feature Map

NAMES:. _ _ _ _ _ _ __

Final Grade: _ _
Yes
1. All physical features shown at least once.

2. Each physical feature is named.
3. Continent takes up at least 50% of map.
4. Key /Legend
5. Scale
6. Colored
7. Compass Rose
Comments:

cl

No
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Geography Assignment
Schoolkit Rex
Directions:
Read the following instructions and check off each section as you and your partner
complete it.

Land Formation
Terms

A Sample Map

D

Draw Your Map

D

Start Your
PowerPoint Map

D

Editing the
Definition Slides

D

Linking to the Map

D

D

Completing the
Dynamic Map

D

Inserting Images
from Internet or
Encarta
(ootionan

D

Inserting Images from Internet or Encarta
For extra credit (1 point per picture), you may insert pictures to go along with each
caption on your physical feature map project.

Map Project Due:
All projects will be presented to the class o n - - - - - ·

Research to find definitions for:
bay
lake
reef

coast cape
tributary
island

optional:

peninsula
fork (river)
canyon

divide inlet strait
valley mountain
gulf

archipelago basin cliff desert channel mesa

nver
hill

rivermouth
plain plateau

prairie swamp volcano

Programs you will use to create your map are:
PowerPoint
Paint
When creating your project, be careful to follow the instructions and listen to your
partner. Cooperative teams work best when partners share information and work together
toward completing their goals.

P43

Geography Assignment Rubric
Presentation

Landforms/ Content

Illustrations/ Graphics

Thoroughly prepared and
rehearsed. Eye contact
engages most of the
audience. Skillful use of
voice and expression.

Discussion contains
specific details related to
landforms and physical
features.

Pictures illustrate clear
representation of landforms and
physical features. Creative
demonstration of content. Ideas
are detailed and original with an
impressive colorful display.

50 49 48 4 7 46 45

50 49 48 47 46 45

50 49 48 47 46 45

Evidence of adequate
preparation and rehearsal.
Good eye contact with
:mdience and volume in
v01ce.

Discussion contains
information about
landforms and physical
features.

Pictures represent landforms and
physical features. Creative
demonstration of content with a
colorful and original display.

45

45

44

43

42

41 40

44

43

42

41 40 45

Not fully prepared or
rehearsed for presentation.
Little eye contact with
audience. Voice low or
monotone.

Discussion contains some
information about
landforms and physical
features.

40

40

39

38

37

36 35

Total Points:

39

/150points

38

37

44

43

42

41 40

Pictures represent landforms and
physical features. Creative and
colorful demonstration.

36 35 40

39

38

37

36 35

Animal Farm Final Test
Essay Questions
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Name~~~~~~~~~~~~~

Answer the following questions in a well structured paragraph.
Remember to indent. You must include the following:
a. opening sentence
b. middle sentences giving facts
c. closing sentence
I. Animal Farm is a fable. Like any fable, the characters represent types of
people or even specific people. Identify the following historical people
who are represented by the animals.
a. Napoleon
e.Benjamin
b. Snowball
f.Molly
c. Boxer
g.Squealer
d. Moses
h.The Dogs

II. One of the morals of the fable Animal Farm is, "Power corrupts.
Absolute power corrupts absolutely." Paraphrase the meaning of this
phrase in a correctly written paragraph.
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Lesson Planner
Title of Lesson:
Grade Level:

Animal Farm History

7th

Identify Learning Targets:
·1. paraphrase information, ask questions to verify
judgements (Communication 1.3)
2. group events and individuals by broadly defined
historical eras (History 1.1)
3. locate specific information to pursue an interest
or complete a project (Reading 1.4)
Essential Question:
Who do you think the animals in George Orwell's
Animal Farm represent in history?

Acceptable evidence of student achievement:
Lively discussion.
Specific description of behavioral characteristics of
each animal on chart.
Students can identify where in the text they found
their information to support their answer.

{
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How will technology be used to help students
accomplish at least one of the following:
o Increase productivity- students have quick
access to an informative slideshow that includes a
picture or image of each person in history. The
slideshow is a quick reference for students to
make their decisions by.
o Classroom Management 4:1- students work in
small groups to discuss ideas. Choose a reporter
is report their group findings. Slideshow is
available to them on laptop if they want to watch
the slideshow again. Students remain in their
groups for class discussion.
o Communicate- students make their own
decisions individually, then share their decisions
in smsall groups.
o Problem solve- students compare their decisions
with the rest of their group members and then
have class discussion regarding their decisions
and why.
Evaluation tool- In part II of the final reading test on
Animal Farm, students are asked to write the name of
the characters next to the words that describe the
character.
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Resources or materials needed for activity:
Animal Farm worksheet, PowerPoint, projector,
Animal Farm novel

Activity to help students reach targets:

Students work individually to identify
behaviors of each animal on the chart. Next,
students watch a short slideshow that describes
real people in history and try to match the animal
to the real person described in the slideshow.
After the slideshow, students break into
small groups and share their thoughts and write
whom in history they think is represented by
each animal in the story Animal Farm. Finally,
small groups share their decisions with the entire
class.

/"'""

Animal Farin
By George 01·well
• Many of the main
characters in Animal
Farm, represent real
people in history.

'U

"'co

Czar (Tzar) Nicholas II
1893-1917

The citizens of Russia,
barely able to survive,
were angered by the
extravagant lifestyle
being led by the
monarchy. In 1905, a
mob stormed the king's
palace, but were
unsuccessful in
overtaking the king's
government. This day in
Russian history is called
Bloody Sunday.

'"d

""
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Karl Marx
• Karl Marx believed the
ideal was possible where
everyone works as a
collective group for the
good of the whole. He
wrote the Communist
Manifesto to reflect his
political beliefs and along
with a man named
Friedrich Engels, defined
.
communism.
'"d
U1

0

Proletariats
The proletariats, or labor working
citizens of Russia, believed they
were being taken advantage of.
They believed their hard work was
not benefiting them, but supporting
extravagance and wealth of the
higher class citizens. They wanted
a revolution and to achieve justice
and equality for all Russian
citizens.
"'
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Vladimir Lenin
• In 191 7, a revolutionary
group took over Nicholas'
palace and killed King
Nicholas II and his family.
Later that year, Lenin led
another takeover of this
Provisional Government
calling himself a member
of the Bolshevik
government.
>o
(J1

N
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Vladimir Lenin
Following this
revolution, he
became the leader of
the new Soviet
Russia.

Oj
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Joseph Stalin
• Joseph Stalin was
known as a cruel
dictator and following
Lenin's death, ruled
the Soviet Union
(Russia) from 1929 to
1953.

'tJ
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Secret Police
The Secret Police were an
organized police force
created by Stalin to
maintain totalitarian
(complete) order. Without
any logical explanation, the
secret police would take
innocent people from their
families in the middle of the
night. They received their
instructions from the tyrant,
Joseph Stalin.
"d

i;:

"Feliks Edmundovich Dzerzhinsky," Microsoft® Encarta® Encyclopedia 2000. ©
1993-1999 Microsoft Corporation. All rights reserved.

Clergy and Philosopher
Many freedoms were
forbidden by the new
government. Clergy and
educated philosophers
were looked down upon
because they did not
contribute products for
public consumption. It
was thought, rather than
working, they sat around
and shared philosophies
about religion or other
similar topics.

'O

'-"
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Political Propaganda

Political propaganda was used by Stalin's
government to change public attitudes and
make life seem better than it was in Russia.
"Political Propaganda," Microsoft® Encarta® Encyclopedia 2000. © 1993-1999 Microsoft
Corporation. All rights reserved.

'tJ
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Citizens
• Cynical citizen- "I
will believe it when I
see it."
During a revolution,
there are always
leaders, followers, and
those who remain "in
the middle." They keep
to themselves and hold
a "wait and see"
attitude.

'O
Ul
OJ
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Democracy in Action

Creating Charts

A. What does the president do?

Budget Items:
1. National defense
2. Aid to the needy
3. Education
4. Aid to other countries
5. Medical research
6. Environment
7. Fighting crime
8. Social security for the elderly
9. Health care
10. Arts

Make a pie chart showing your
budget. Your chart should be
divided into segments which will
total 1OOo/o of your budget.

In a short presentation to the class explain the following questions:
1. What did you spend the greatest percentage of your budget on? Why?
2. Did you exclude anything from the budget? Why?

B. Taking Action
Use a classroom almanac to complete the following assignment:
Find information on who has voted in the United States for 1860, 1910, and 1990.
Find out what percentage of the population in 1860, 1910, and 1990 were women,
Native American men, African American men, and white men. Create two pie
charts to reflect this information. Attach these pie charts (graphs) to the above
presentation. Compare your findings and answer the following questions. What
do you notice? How does the information affect your perspective of
"democracy?" When did each of these groups finally get to vote? Create a short
presentation and show the class your findings.
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Using the Africana 2000 cd, complete the following assignment and answer all questions
in complete sentences.
•
•
•
•

Load the Africana 2000 ed.
Under the Features menu, go to "Historic Sites in Africa."
Go to the link that says, "Kingdom of Kush."
Once here, go to the "Ancient African Civilizations" in the related links window.

I. According to the Empires of Ghana and Mali, what precious metal played a key
role in international trade between West Africa and the Mediterranean world?

2. Regionally, what items were considered prestigious objects?

3. What empire in West Africa was described by geographers as, a "land of gold?"
Find the link titled, "lgbo-Ukwu, Ife, and Benin: Grandeur in the West African Forest."
Answer the following questions in complete sentences.

1. What object adorned the palace of the oba of Benin City.

2. What artifacts did the German anthropologist Leo Frobenius find in the ancient
holy city of Ife? What did he pay for them? What happened to the artifacts?
What statement did he make that was later found "not even remotely true?"
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Under the related articles window, find the "Benin, Early Kingdom of' link. Answer the
following questions incomplete sentences.
I. What is the early kingdom of Benin?

2. What was the name of Benin's oba?

3. Explain the brief history of Benin according to this article.

Do a search for the "Buganda, early kingdom of' link. Click on it and answer the
following questions related to this article.
1. Where is this ancient civilization located? When did it reach it's height of
power?

2. According to Buganda legend, who was Kintu and what did his wife do?

Extra Credit: You may complete the following extra credit assignment only if all of
your regular class work is in.
What information can you find regarding the language and music of Africa? Create a
short Powerpoint presentation which reflects these two African topics. Link this
presentation to your class website.
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Lesson Planner
Title of Lesson: Virtual Museum
Grade Level: 7
Identify Learning Targets:
1. recognize the influence of the arts in shaping and reflecting cultures and
history
2. analyze the historical development of events, people, places, and patterns
of life in U.S. and world
3. examine the influence of culture on U.S., and world, and Washington
State history
Essential Question:
What are the major conflicts and changes in African and American cultures?
What evidence can we discover that ancient African civilizations have influenced
African-American art?
Acceptable evidence of student achievement:
Students will create a virtual museum.
How will technology be used to help students accomplish at least one of the
following:
o Increase productivity- find useful resources on the internet and using
. encarta
o Research- encarta
o Communicate- videoconference with an art teacher from Poulsbo
o Problem solve- compare and contrast their virtual art halls
Resources or materials needed for activity:
Judy's (art teacher at Central Kitsap High School) email address
Contact Dave re: videoconferencing ie: how to arrange it Tuesday May 15 9:1510:00 am
Create lesson where kids use what Judy has taught them to analyze the art pieces
they put into their museum
List of museums from the internet
projector
Activity to help students reach targets:

Performance Checklist

Virtual Museum of African History
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Check off items as they are completed. Write the date they are completed next to the
item.
_/__Group assigned
_/__ Group name: - - - - - - - - - - __! __ Museum poster made and displayed in
the classroom.

Group leader: - - - - - - - - - - - _/_ _Time management
_/_ _Brainstorm management

Group members:
Leader/Timekeeper
Researcher
Recorder
Designer/Tech Support

_/__Time management
_/__ Working with others/leaders

-I- -Museum Exhibit Data Sheet finished

Go
recorders!

The recorder is responsible for all paperwork
due at the end of this project!
Check off items as they are completed:

A. INSTRUCTIONS FOR BUILDING THE MUSEUM:
SCHOOLKIT REX
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Introduction

Understanding
Finishing the
Exhibit Room
theMuseuD Hall Slide[::] AdditionsCJ

CJ
In the Beginning
CJ
Sorting Through
the Research C J

Understanding
Action Buttons On Your Own
the Timeline
+Continued
Museum C J
CJ
CJ
Build the Hall + Build an
Save as a Kiosk
Continued C J Exhibit R D
CJ

Slide Titles and Museum Storyboard
B. HALLWAYS:
Historical Timeline
captions finished

_ _ # of dates or events C J
CJ

Designer: Sketch each picture (graphic image) as it will appear in
vour museum.
/
I

"'

1

2

3

4

5

6

7

8

Geography
captions finished

_ _ # of locations

D
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D

Designer: Sketch each picture (graphic image) as it will appear in
your museum.

I

2

3

4

5

6

7

8

Society/Culture
captions finished

_ _ # of cultural representations

D

D

Designer: Sketch each picture (graphic image) as it will appear in
your museum.

I

\

I

2

3

4

s

6

7

8

Artifacts
captions finished

# of artifacts
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Designer: Sketch each picture (graphic image) as it will appear in
vour museum.

1

2

3

4

5

6

7

8

Optional:
I.
II.
III.

Detail in Project (color, not more than three font styles, creative borders,
background colors, )
Original Design Style (African themes, original art pieces, louping pictures, word
art, recorded sound, fading techniques)
Style in Writing (voice, word choice, sentence fluency) Conventions in Writing

C. EVALUATIONS

D

Sign on the line after you have completed each evaluation.

Group

\.

Self (each group member)

----------~Leader/Timekeeper

1. _ _ _ _ _ _ _ __

- - - - - - - - - - -Researcher

2.

_ _ _ _ _ _ _ _ _ _ _Designer/
Tech Support
Recorder

3. - - - - - - - - -

----------{

D

4.

---------

---------

Virtual Museum Tour Rubric/Scoring Guide
Holistic
Group Cooperation and
Style

The group worked
cooperatively without any
problems. Group members
shared equally in the
museum tasks. A variety of
original detail and creative
style is evident in the
presentation. Group
members were respectful and
encouraging to each others'
success.

Group Assignment
Requirements

Individual artistic
preferences are represented
in the museum. Project
reflects careful plarming and
color design reflects African
culture.
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Individual
Cooperation and
Attitude

Self-selected art piece
is placed on time in the
museum. Caption
explaining the art is
neat, and accurate.
Leader/timekeeper,
researcher, recorder,
designer/tech support
were very cooperative
and helpful with group
members and many
ideas were shared.
Project was completed
on-time or earl .
The project is complete and
Group members shared
Self-selected art piece
is placed in the
each room has an artifact
equally the museum tasks.
museum. The
Some problems occurred but with a correct and
leader/timekeeper,
group was able to work them appropriate caption. Color
design is original and reflects researcher, recorder,
out without teacher getting
designer/tech support
African culture.
involved. Creative style is
completed their task.
evident in project, but not
Project is finished on
much originality.
time. Attitude toward
group was polite but
individuals mostly kept
to themselves. They
did not share many
ideas.
Group members did not
Group completed assignment Most rooms have artifacts
stick to their assigned
with captions. Color design
but had problems that
affected the final outcome of reflects African culture. The group roles. Ideas were
lost because of
the museum. Some hallways project is mostly complete.
are not finished. Conflicts
disorganization.
between members were
resolved b the teacher.

Individual
Assignment
Requirements
Group and selfevaluations are
complete and
turned in on time.
Conventions,
organization and
style are used
throughout
project writing
tasks.

Group and self
evaluations were
completed on
time and
conventions are
used throughout
project writing
tasks.

Group and selfevaluations were
not turned in on
time. Writing
was messy and
style was basic
and unori inal.
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Resources

1. Mapping the Big Picture, Heidi Hayes Jacobs. Association for Supervision
and Curriculum Development. 1997.
2. Understanding by Design, Jay McTighe and Grant Wiggins. Alexandria,
VA. 1998.
3. A Whack on the Side of the Head: How You Can Be More Creative.
Roger Von Oech, 1998.

Websites
1. Templeton, Brad (2000). 10 Mvths about copvright explained .
Directory: www.templetons.com/brad/copymyths.html.
2. November, Alan (1998). The web--Teaching Zach to think. Directory:
www.anovember.com/articles/zach.html

3. The Geo-Mystery Project
www.eduplace.com/projects/geomystery.html
4. The Private Eyes Project -Technology, Democracy, and You! (Grades 912)
www.eduplace.com/project/private.html
5. Black History Treasure Hunt!
www.education-world.com/a lesson/lesson052.shtml

Free Calendars Personal Organizers:
www.calendar.yahoo.com
www.jump.com
www.jointplanning.com
www.visto.com
Internet Sites for Educators
www.learningspace.org
www.loc.gov
www.fedworld.gov

General Consortium
Global links to libraries around the world
Access to government sites
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www.decembercom/cmc/info/application-education.html Over 80 links to
educational resources
www.galaxy.einet.net/galaxy.html Sites for law, business, community,
engineering, technology, government, leisure, recreation, medicine, sciences,
social sciences
www.educationindex.com
Hundreds of education links for teachers and
parents
www.newslink.org/menu.html
Links to national and world newspapers,
magazines, radio, TV stations

CHAPTERS
SUMMARY, CONCLUSION, AND RECOMMENDATIONS

Introduction
The purpose of this project was to compile a seventh grade, set of
activities infused with the latest in multimedia technology. The project focused
on the review of literature that examined the benefits of using technology in a
classroom. The preponderance of literature reviewed appeared to favor the use of
technology, although some literature was found that disagreed with the use of
"drill and practice" software and described the rewarding done by some software
programs for children as "detrimental to good work habits" (Healy, 2000).
Favorable literature supported the higher order, critical thinking skills used while
working with carefully chosen simulation programs, the Internet, and multimedia
software. Most researchers said that students were more enthusiastic about school
when engaged in the use of technology, although content enjoyment didn't always
accompany the use of technology (Hooper & Hokanson, 2000).
Surnmarv and Conclusions
Through the development of this project many valuable observations were
made regarding the integration of technology into the curriculum. Much success
was found with the Internet lessons as well as the adapted curriculum lessons.
Students found navigating the Internet simple, and because I was familiar with the
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adapted curriculum lessons. Students found navigating the Internet simple, and
because I was familiar with the content of the original curriculum, the adapted
lessons were easier for me to explain. The management strategies were also
highly successful.
The new lessons that were developed with technology integration proved
to be the most challenging. Correctly demonstrating the software, and allowing
enough student time to complete the task required more expertise than I realized.
Explaining software takes practice in its implementation and I found the
vocabulary to be challenging yet extremely valuable in explaining concepts to
students. It was also recognized that more time should be spent with direct
instruction, perhaps best explained as "mini lessons" on the longer projects such
as the virtual museum. Students were much more comfortable with the use of
technology than originally thought they would be, and even somewhat competitive
with its use. Projects that received quality time from group members were openly
praised by students during presentations. Technology should be infused gradually
by teachers who choose to use it. Administration should lead by example and
allow non-pressure opportunities for teachers to begin exploring the many
opportunities of its use. The most important thing to be learned while integrating
technology into the curriculum is to jump in! It is important to be prepared, but be
flexible enough to let students make mistakes. Leaming about computer
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networking, printing problems, and elements of web page formats, can be
enhanced if a person addresses their own questions during project development.
An example of this occurred when a group of students wanted to add sound to
their museum project for extra credit points. They were directed on how to
incorporate the sound, but they had to figure out how to find the right clip from a
CD, website, or tape recording. In order to add sound quality to their project, they
had to adjust their expectations and set new goals. Letting go of knowing exactly
where students are going helps bring the independent learner out to excel in his or
her own way. It is paramount to provide an organized purpose using a conceptual
scaffold and an inquiry based essential question and allow students to teach
themselves.
Recommendations
After the use of this project in the classroom, it was discovered that
students take up technology easily. In their haste, however many important
details on project requirements are overlooked, and it was found that a high
potential for wasting much classroom time is evident. Students get caught up in
background colors, fancy fonts, and custom animation, and therefore, careful
planning is required along with specific assignment requirements in the form of
rubrics, checklists, and project design templates. Students need direct instruction
on what is expected of them on each project and how to use application programs
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(
they may need for completing an assignment. Explicit instruction on using
specific application skills for each technology project is recommended.
Monitoring and assessment based on a shared (teacher or student constructed)
rubric, reflective journals, presentations, and peer and teacher conferencing are
recommended as useful evaluation tools. As a new tool in the education field, it
was found that technology is an exciting, interesting, and fun challenge to
incorporate into the seventh grade classroom curriculum.

(

Appendix
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Teacher Leadership Project

Grant Questionnaire
Teacher Application Questions

The integrated block curriculum I teach relates to the Essential Academic
Leaming Requirements of Reading, Writing, Social Studies, and Communication.
With an integrated curriculum, I have the opportunity to utilize a variety of
EALRs in various combinations, targeting writing through the publishing stage as
an assessment and evaluation tool. We read young adult novels in block to engage
student interest and direct discussion to global issues facing young people today
from personal responsibility to cultural diversity. Students work cooperatively
using available classroom tools and technology to analyze and apply, and
demonstrate their understanding of modem and traditional literature, non-fictional
texts and resource materials such as newspapers, maps, magazines, and CD-rom.

In block class, students apply techniques they learn from other teachers such as
art, science, n,iath, and computers, in creating meaningful projects and displays,
writing pieces, oral reports, and dramatic presentations. Our librarian/media
technician researches curriculum related internet sites and helps students access
and use information from herbal medicines of the Appalachian region, economic
systems, or African recipes using helpful links placed directly on our district
homepage.
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I currently use word processing consistently as a publishing tool for
student writing. Students integrate clipart and helpful information they find on the
Internet to develop their topics in writer's workshop. Students share multi-media
presentations with the class, and videotape dramatic presentations for sharing
their library book reports. Many students create web pages to add to our
classroom website, or a site they have in another class. Our district has a student
site that allows students to access their own personal folder on the district server
any time, any where, therefore many students compile information they have used
throughout their academic life.
I would like to use videoconferencing to help students have the
opportunity to create projects with students from a variety of socio-economic
backgrounds. I would like to teach students how to present multi-media
presentations consistently, with access to a variety of resources, such as museum
walks, live music or theatrical performances, professional interviews, or
electronic mail. Forks has been chosen to be a model for an information
community network. Using telephone lines, and broadband digital cable, high
speed Internet access will bring the rural town of Forks into the field of
technology.
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As a member of my community, I believe that I could help students learn
how to better use this system, help them consider career choices in technology,
and help them get better prepared for what the future hold, right here in their own
town. I believe this to be one of the best opportunities of my life.
I have attended many workshops to further my teaching education. Areas of focus
were, multi-media and website design, integrating language arts and science,
integrating language arts and math, correcting behavior problems in the
classroom, critical thinking skills, using literature circles in the classroom, and
paraphrasing techniques in reading. I am currently pursuing my master's degree in
secondary education at the same university I received my undergraduate degree. I
am studying to become a Master Teacher with an emphasis in technology. I have
a third of the academic credit requirements completed. I have worked as the
seventh grade class advisor for two years, have been the annual advisor for three
years, and am currently working as the drama advisor and enjoying it
tremendously. I truly enjoy my profession and look forward to the opportunity to
enhance my teaching as a teacher in the Teacher Leadership Project.
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